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Presentation Notes
There are several specific strategies we will be looking at today.  We will look at various grades, as well as subject areas.  The goal for these strategies is to make what students read online stay with them  and ensure that they can understand, apply, and synthesize the information they have read on a screen, just as they do for print text.  


Guiding
Questions -
Strateqgy

* Provide readers with
essential guestions that

e Prepare them to
read the text

e Engage them as
they read

* Encourage analysis
after reading

APPROACHING TEXTS

Reading closely begins by
considering my specific purposes
for reading and important
information about a text.

| take note of information about the text:

Nhy am | reading this text? * What is the title?

¢ In my reading, should | focus on o Whoi e author?
1d information about the topic? o  What type of text is it?
he structure and language of the text? s Who published the text?
The author's view? *  When was the text published?

UESTIONING TEXTS

Reading closely involves:

1) initially questioning a text to
focus my attention onits
structure, ideas, language and
perspective

then

2) questioning further as | read to
sharpen my focus on the specific
details in the text.

| begin my reading with questions to help me understand the textand
| pose new questions while reading that help me deepen my understanding:

Structure: Language:
* How is the text organized?
» How has the author structured the sentences, lines, paragraphs,

nes or stanzas!

Topic, Information and Ideas:

» What information

L L
. L]
L]
L L]
L] L
ANALYZING DETAILS | analyze the details | find through my questioning:
3 : ‘ Patterns across the text: Importance:
Reading closely involves analyzing |, What does the repetition of words or phrases in the text * Whichc e most important to the ¢
and connecting the details | have sugge
found through my questioning to e How do details, information, characters or ideas L|'-3,I‘r:;c across . ections are most challenging and
determine their meaning, the text? reading?

importance, and the ways they
help develop ideas across a text.

1 features influence my reading?

Relationships among details:
g of Language: e How "

do specific words or phrases impact the meaning of the

re details in the text related in a wa

or igeas’

» What does the text leave uncertain or un:

"ZDUCATION
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Presentation Notes
Guiding questions are simply questions that accompany a text.  Read the questions first, or imbed them into the text, for engagement and reading for purpose. The handout seen here is available for download in this lesson. We are going to look at an example today that would be suitable for grades 2 or 3 and would work well for an ELA lesson.  


Student-Created
Questions

e Authentic questions — reader doesn’t know the
answer

e Questioning continues throughout the reading
process

. CIarlfylnﬁ c%uestlons may need to be answered first
who, what, when) before ponderous questions can
e asked (how, why, should)

 Modeling how to answer questions - how to find
the mformatlon is key

e “Wonder” may need to be retaught
e Different students will have different questions

~Cris Tovani, Dublin Literacy Conference 2017
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Presentation Notes
The 2017 Dublin Literacy Conference featured reading specialist Cris Tovani as a keynote speaker.  She presented on student-created questions and reminded participants that in order to create student purpose, students must be allowed to ask their own questions.  Often – students need to be taught to ask questions as well.


Collecting Evidence from
Text

|dentify text type
e Conduct “key word grab”

e Set personal purpose for reading — “question
blitz” (Daniels, Text and Lessons)

* Use “evidence collector” while reading

~Angela Faulhaber, Ohio Writing Project,
Miami University
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Presentation Notes
Another speaker at the Dublin Lit Conference integrated some techniques from Harvey “Smokey” Daniels.  Angela Faulhaber first asked students to identify the type of text they are reading and explore/discuss purpose.  A key word grab (finding the words in a text or portion of text that are significant and contribute to meaning) can come from the title, illustrations, subject headings, etc.  Finally, students create questions based on their key words – this sets a personal purpose for reading. A simple graphic organizer is used to help students collect and organize information. Using their top four questions, create an evidence collector by folding a paper into fourths. Students will write one question in each square and then use the evidence collector as they read. Once they have finished reading the text, the evidence collector will be helpful as an organizational tool for writing. 


Pick a categery to find y

Explore the world of reading! B 9]0 kF I |X

e 125 Fiction/NonFiction Pairs
e Fiction — WestWood Videos
 NonFiction — traditional eBook

e Both offer read-aloud and
hightlighted text

 Scholastic titles — popular and
engaging
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Presentation Notes
We’re going to practice this strategy using BookFlix.  Please make sure to check out our BookFlix Best Practices Guide  https://www.infohio.org/document-library/item/how-should-i-use-bookflix-in-my-classroom for more information on how to use BookFlix as an instructional tool.


What type of text is this?

What “key words” can you grab from the

title and cover art?

What are questions do you have about the
text using your key words? What about your

partner?

Evidence Collector:

Question 1
Why was the garden
curious?

Question 2
How did the boy help
the garden?

Question 3

What does the word
“restless” mean? How
does it explain why the
garden was curious?

Question 4
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Presentation Notes
This is a fiction title from BookFlix. It is important at this level to be explicit about the use of digital text, and to integrate and model the use of digital text.  Provide scaffolding as needed for groups or individuals.  Use the pause button to show students that it is okay to stop and listen or read again.  You can even show them the time clock on the fiction titles and write down at what time a piece of evidence is found.  This example might be a close read focusing on character or setting. Model for students first when completing this strategy. Answer a question together as a class, and then allow them to practice with a partner. Finally, ask students to answer the remaining questions alone. Talk together as a class about the evidence they have found to answer the questions. Ultimately, the strategy will help the students find the patterns in the book that support the close reading focus.


Internet Guided Reading

o Start with print text
e preview text with focus on text

ebatul(et?], i(;;ien_tifyI pric%r knowkljeclige q
about the topic, locate vocabulary an
discuss, make predictions, create a READ I l\‘ G
collal%_oratl\t/)e anm[ary, create a
guestion about tex WE B
» Locate digital text
° Use uestion from print reading, use Internet Guided Reading With Young Children

search engine to identify relevant text,
closely read results
Guided Reading, Reciprocal

b Read dlgltal teXt ¥ " Teaching, and Online Reading

Comprehension

» Follow procedures used when reading
print :

» Use online tool or graphic organizer to
collect and synthesize evidence

» David Salyer, Reading Teacher July,
2015

TEACHING TIP
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Presentation Notes
This article is from Reading Teacher from ILA. You can access it here by copying and pasting the URL into your browser window. http://search.ebscohost.com/login.aspx?direct=true&db=pbh&AN=103383532&site=eds-live&authtype=cookie,ip,custuid&custid=infohio
The example we are going to share today is for middle school students, grades 5-8.  It could be used for Science, Social Studies or Language Arts.  This approach allows students to choose what to read and helps them interact and connect with text and use a variety of connected texts for learning.


1. Read print text

DISASTER FROM HISTORY 4 * Instructional tools are built in-
SRS e ARG o 22BN

vocabulary and guided reading T 1A by adire e
| AR A e

guestions are provided.

“The Deadly Brrcee of 1888~
Now do this activity to help you
better understand the article.

Hﬂ Text evidence means details
in a story that support an

answer, or show that it is true. coLD cows
Even animals, like this o
5 Co’
E WHAT T0 DO: Use text €an get stuck in a blizzqrd e
fant 5 evidence—or details from CTIVI
ight-year-old Walter Allen kicked off his the article—to answer ONLII?E:ES

quilt and hopped out of bed on the morning of the questicns below.
January 12, 1888, It felt like spring had arrived
in Groton, South Dakotc. What a change after
| two weeks of freezing cold.
Walter got dressed and ate breakfast. He
. kissed his mother goodbye. Then he hurried off
to his four-room schoolhouse half a mile away.
) Thousands of children in nearby states also
- - — set out for school that morning. Most had been
. 1VOCABULARY stuck at home during the dangerously cold
Full-color im ages i soi i weeks. It was such a rellef 1o be in the fresh air.

happen before it happened 4 But some people were worried about the

Answer Using Text Evidence

HINT: Look for the answer in the first saction and in “A Frozen Blast.”

People did not know that a blizzord was coming

In fact, one expert had soid that the doy would be

i of hlstory s worsl e p—— Would he survive? | '.

.. ” ¥ ;
: BYLAUREN mnsms ' iy

1. What did pecple in Groton
know aoout the weather

fore the storm came? warmer than usual

e reading selection is followed
by an exercise to help students
find text evidence to support their
understanding of the text.

weather that day. Wasn't there something

a n d a U t h e n t i C teXt B M die bt | spooky about the- golden color of the sky?

unconscious: not awake or aware,
3 Wasn"
usually because of a medical issue asntitodd thot e gt Ui

en ga ge rea d ers. ") numb: without fesling or normal W

movement Bl | ) PAUSE AND THINK: How had the
Al ) ) %Y weather chcmged overmght in Groton?
- precious: highly valuable, special, e T S i S |

Cofitinued

mag | March 2017 13

Scholastic Action, March 2017
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Presentation Notes
Start with print text.  We like to use the text found in Scholastics’s classroom magazines.  These are all available to you to print or use digitally from EBSCO’s multi database search.  To learn more you can read the Teach with INFOhio  post Scholastic Stuff straight from your Desktop. https://www.infohio.org/blog/item/scholastic-stuff-for-students-straight-to-your-desktop


- ®I1Search

2. Locate B
[
| . . t I blizzard of 1888 - | Acvanced searen
g eBooks & Videos Basic Sources Advanced Sources Basic Encyclopedias Advanced Encyclopedias STEM

text Basic Sources

€ Full Text

view Al : Let them explore to discover...
THE DEADLY BLIZZARD OF 1888.

Author TARSHIS, LAUREN This is the article they just read.
Source Scholastic Action. Mar2017, Vial. £0 Issue 6, p12-18. 5p.

Foermat

. The Cataclysm That Changed New York. StUdentS can CIiCk here".
Author Ernshberger Jr., Richarc

Source American History, Oct2015, V

Format

Retrospect: January 12, 1888: The Children’'s Blizzard.

Mare Author Potter, Sean
View All

i a0 heere to find the description

Source Weatherwise. Jan/Feb20

Format of the article’s content.

Retrospect.
Autheor Potter, Sea
Source Weatherwise. Mar2014, Vial. 67 Issue 2, p10-11. 2p.

Format

One For The Books: Recalling Blizzards Of Winters Past: This Week's
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Presentation Notes
ISearch is an INFOhio tool for students in grades 4 and up.  It is a search that retrieves results from all of INFOhio’s resources including BookFlix, EBSCO databases, and World Book. Tabs across the top help students find digital text at the right level.  For our middle school students, we are going to use Basic Sources – articles, journals, transcripts, etc. from databases for early and middle school learners.  These will have lower Lexiles for the most part as well.  The limiters on the side will help students narrow their search.  They can narrow by source type or by subject.  To read the descriptions of the articles, students may click on the article title link for a quick view, or on the view download for the abstract of the article.  Further limiters allow them to narrow to a specific publication or database. 


3. Read digital text

rnizing lts Infrastructure

HTML...
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Presentation Notes
Once they have chosen which article they would like to read, they may have the option of the file format they would like.  If they choose HTML, they will be able to have it read aloud to them.  They can copy and paste the text into a different platform such as Google docs to interact.  Teachers can also send the HTML version to their Google classroom.  


1888
Blizzard

...or PDF.
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Presentation Notes
If they choose PDF, they will get a duplicate of the article’s original form with full color pictures and captions.  PDF’s are great for authentic text.  To read more about how to integrate PDFs into the classroom, check out our Teach with INFOhio blog Post PDFs to Put Pow in your Pedagogy! https://www.infohio.org/blog/item/pdfs-to-put-pow-in-your-pedagogy


FPause and Ponder

= Using Internet Guided Reading requires a
source of high-quality print informational
texts. How can you make sure that young
readers wil h’g‘f& ready access Ip ’LhES? . Will the graphics be accessible to the reader?
texts? How will readers be matched with Do the dynamic and interactive elements support the purpose of the website?

these texts? ; j’f.rr—:rghere short bursts of text, or can the text be easily segmented to manage and differentiate the
reading?

Table 1 Eight Questions to Ask When Selecting a Website
. Does the website have a clear purpose?
. Does the website have information needed to answer the reader’s questions?
. Are the language and concepts within the reader’s control, or nearly so with appropriate support?
. Will the organization of the website be clear to the reader?
. |5 the navigation reader-friendly?

= What types of devices and Internet access
do you now have that would be optimal for

Internet Guided Reading?

= As young readers become skilliul with Table 2 A Comparison of Online and Offline Informational Text Reading Practices

online reading comprehension, how might
that begin to suggest changes in learning
and teaching throughout the curriculum?
Could this involve adopting an inquiry-
based or project-based learning approach

Online Guided Reading
o (Create/review a question

Offline Guided Reading
o Select a text related to a topic

* Discuss the information needed to answer
the guestion

Query the search engine

to content areas such as social studies or
science?

Read the titles and snippets of the search
engine results

Make a decision to follow a link

Preview the webpage

Mavigate/monitor (scroll, swipe, follow links)
Read, view, listen, discuss the text

Scan table of contents/index to preview the
information in the text

Select a section

Preview the section
Navigate/monitor (locate/turn pages)
Read, view, discuss the text
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Presentation Notes
Here are some additional pieces from the internet guided reading article.  Think about your device of choice for integrating digital text into the classroom.  How will you modify or add to the lesson based on the device?  Also, try a Google search for digital content as well.  Use the 8 questions – post them in your classroom – to help students choose high-quality text and to identify the purpose and creator of the text.  Finally compare how using digital text can lead to greater analysis and critical thinking as opposed to using another print resource.


Chunking -
Strateqgy

e Breaking down larger
sections of text into
smaller, more
manageable sections

e Works well for complex
texts

e Great for discussion or
modeling

 Allows for zooming on
devices for larger text
size

D m FPEDIRE N -

(™ Qea turtle

os are large turtles that live almost their whole lives in the ocean. They

ind, but immediately enter the water. They can travel thousands of mile
e seas. Their large flippers make them excellent swimmers. However, t
dragging themselves along with their flippers. There are several kinds o

Maost sea turtles eat algae and sea grasses. They also eat such animals as ¢
Some kinds of sea turtles have more specialized diets. For example, sea tu
eat jellyfish.

There were once hundreds of millions of sea turtles. Their numbers have p
human activities. People hunt sea turtles for their meat and eggs. Many se:
becoming trapped in large nets of commercial fishing boats. Qil spills and |
and harm sea turtles. Beach development can harm sea turtle nesting site
protected by law.
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Chunking is a strategy that that any grade level can use, but it is best when using complex text or text that is at a higher level for the reader.  We are going to focus on high school learners and use a science journal article for the example, but any complex text will work for this strategy.  It is also helpful for students who are struggling with digital text due to text size or distractions on the site.


®I1Search

Powered by INFOhio % @
ﬂ Everything All Fields T brain aneurysm | Advanced Search

eBooks & Videos Basic Sources Advanced Sources Basic Encyclopedias Advanced Encyclopedias STEM

Advanced Sources

sl
L
=%
L

1356 Results Found

Sort By:
€ Full Text

€3 Scholarly [Peer Reviewed) Jou...

Traumatic Basal Subarachnoid Haemorrhage Or Ruptured Brain
Aneurysm In 16-Year-Old Boy? - Case Report
Author Rafat Skowronek

Source Archives of Forensic Medicine and Criminology, Vol 86, Iss 1, Pp 32-40(2016)

Apply equivalent subjects Format

Also search within the full
text of the articles 2. . . . .
Can We Evaluate Cranial Aneurysms On Conventional Brain Magnetic
Resonance Imaging?
Author Emine Caliskan
nstitutional Repository - I . e T,
only Source Journal of Meurosciences in Rural Practice, Val 7, Iss 1, Pp 83-86 (2016)
Format
3.

Any -| Any Key Perspectives On The Learning Curve Of Pedicle Screw Placement,
Stereotactic Radiosurgery For Brain Metastases, Growth Of
Incidentally Found Meningiomas, And The Barrow Ruptured Aneurysm
Trial

Dokl Aol [ b o o o

Academic Journals 1127
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Once again, we are using ISearch, but this time we have chosen the Advanced Search tab which will give us more complex results.  We have also chosen a limiter on the left for scholarly journals only.  Upper high school students should be exposed to this type of text as they begin to think about college and career readiness. Interacting with complex text will help older students have a willingness to probe and develop uninterrupted and deep thinking – necessary for close reading.



IONM DURING DEEP HYPOTHERMIA

INTRODUCTION

Intracramal aneurvam 15 a cerebrovascular disorder resulting in abnormal bulging
or dilation of one of the arteries in the brain. Intracranial aneurysms occur in all ages
but are most prevalent between the ages of 35 to 60 years and women are more prone
to develop aneurysms than men with a ratio of 3:2. Aneurysmal expansion and giant
aneurysms can compress brain parenchyma, resulting in focal neurological deficits.
The primary goal of the surgical procedure is exclusion of the aneurysm where
feasible from the cerebral circulation and reduction of mass effect on adjacent
structures. Various approaches have been Asveloned and dailarsd dnothe anatam
and location of the aneurysm. One approa

placing a clip across the aneurysm neck Intracramal aneurysm 15 a &ebrovasculagdisorder resulting in abnormal bulging

Pnlu!ui;l_l :aur'l_'ic;lll l.."if-[I:I]‘-']iL.'-.l[-l-i'l1l"- arg -:I'-'i'fil.lm.' 'I|- one of the
monitoring (IONM), induced hypotension,

arteries in (A€ Brain. Intracramal aneurysms occur n all ages

drainage, diuretics, hyperventilation, and u I"|-||_ aAre sl |':||"|._"".. .'|||_]'||_ I"II_['I.'II 22N |_|'|_I_ |_'-"1_ 4 -|'I| -'Ill'“I 1I_i {1[:' 'l.' | : : i T I'H'I.':I['Iﬂ

miga, with or without circulatory arrest, 18 c
et al. 2001, Quinones-Hinojosa et al. 2003,

1o develop aneurysms than men with a ratio of EIL,_UT'I.-'H'I'I:_I] EXPansi

. Far o — _
Multimodality IONM during ancurysm  [SeusyigwgTig Cam compress rain pa.lILr1-..]_l:t_[J_].DILHLI|11HL iflocal neurological dehicits,

microsurzical approach for neurovascular
man et al. 1987, Stecker et al. 2001, Baci | he primary_goal «
evoked potential (BAEP) and somatosens = :

leasible Irm

was introduced 20 YEears ago (Little et al. 1

m-u::dun 15 exclusion F'ysm where
and reduction of mass effect on adjacent

Wiedemayer et al. 2004, Neuloh et al. 20 giructures. Vanous approaches have been developed and tallored to the anatomy

transcranial electrical motor evoked |'|'\-"|.-\.|:I'|uu| LA ACIVLLLE fy LIRS GBI LY L LG LR

motor pathway deficits caused by ischemia has become increasingly a part of

practice (Ginsburg et al. 1985, Suzuki et al. 2003, Horiuchi et al. 2005) due to
lack of sensitivity of SSEPs (Derk 1992, Guo et al. 2011). With advanced [ONM
equipment, it is now feasible to incorporate multiple relevant modalities depending
on the surgical procedure and location of the aneurysm. IONM plays an important
role during and while transitioning to deep hypothermia with circulatory arrest
Identification and physiological assessment of electrocerebral silence (ECS) using

electroencephalography (EEG) and four limb SS5EPs are the only true methods of

guantification. Due to individual patient systemic variables that influence ECS. the
use of IONM is a recommended standard of practice to determine the best tempera-
ture for circulatory arrest in published case series (Ghanani et al 1999). Recording
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Presentation Notes
In this example, we used Microsoft’s snipping tool and snipped the first few lines of text to read more closely.  The snipping tool allows students to highlight and make notes.  This would be a good small or large group activity to model for students how to dissect complex text, identify elements that are troublesome, as well as provide some answers to questions such as “what is an aneurysm?” You may want to focus on vocabulary alone for a close read of a scholarly journal article. 


Annotating -
Strategy

 Highlighting,
notetaking

e Often built into
online platforms

Drag and drop a note ‘ '

b . Highlights

vs Opposite Highs and Lows

ica is the southernmost region on Earth. The crushing weight of Antarctica’s ic

Antarctica means “the land opposite the down some parts of the land to 2,55¢
The continent lies entirely in the Southern (8,380 feet) below sea level. Some of
phere. At its icy heart is the South Pole. mountains are completely buried unc
Earth’s southernmost point. Antarctica Antarctica’s highest mountain is the
fth-largest continent. It is about one and Massif. It rises to 4,897 meters (16,0¢
mes the size of the United States and of above sea level.

rctica and
prctica.
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Presentation Notes
Similarly, annotation of text is one the best ways to interact with is and analyze for meaning.  In this example, we use another piece of complex text that would be useful in an upper level English lesson 


Literary Reference
Center

Literary Reference Center e More than 35,000 plot summaries, synopses,
E— and work overviews.

* Nearly 100,000 pieces of literary criticism.
* More than 252,000 author biographies.

New Search  Publications  Browse Authors  Browse Most Studied Authors  More +

* 450 literary journals.
B e More than 693,000 book reviews.

e More than 78,400 full-text classic and
contemporary poems.

e More than 19,700 full-text classic and
contemporary short stories.

e More than 6,600 author interviews.
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Presentation Notes
Literary Reference Center contains plot summaries, synopses, and other content from Literary publications. Access it by copying this url and pasting it in your browser address bar.   https://www.infohio.org/students/er/grade/g912/item/literary-reference-center?category_id=72


« Result List Refine Search

Detailed Record

Ei: PDF Full Text

Source: Critical Insights: The
Canterbury Tales

Inside this work

¥ Full Text Contents

6-10[11-15] »

The Paris Review
Per...

The Canterbury Ta
=< All Records from this Title ¥

Download PDF

ContentServer.asp

The Paris Review Perspeclive.

the PARIS
REVIEW

The Paris Review Perspective
Benjamin Lytal for The Paris Review

Winter looked bleak. It w ber 1386; Geoffrey Chaucer was about to
lose his position as customs comptroller of the London docks, and so he was
moving house, quitting Greenwich, which was suburban and expensive. We
do not know precisely what his house was like, but like most fourteenth-
century homes it was probably drafty, with small windows and a cold flag-
stone floor. Chaucer must have liked it, though: he had recently planted an ar-
bor outside and returfed the lawn. But, thanks to royal machinations, his pros-
perity was temporarily at an end. And his poetry, too, was in bad hape

By day a civi auce Y g dy written som
best poetry in all of Engl mh istory. Even his contemporaries must have real-
ized how much better Chaucer was than his nearest living rival, John Gower,
who mainly wrote in French, exce
this time poetry was not publis
it was read aloud, ofien as
and was therefore often less dense, less psycho
own poetry. But Chaucer had taken steps forward: he had finished a very long

and Criseyde, that unfolds like a novel, carefully plotting the
and changing motives of two lovers.

Chaucer’s most recent effort, however, had been a fiasco. He had not even
wanted to write it, but he was moved by a sense of guilt: afraid that he had said
too many bad things about women in his previous work, he attempted to make
up for it by writing The Legend of Good Women. He grew bored and began to
insert jokes at solemn moments, e\ entually breaking off the manuscript, never
to finish it.

And a new type of literature was beginning to interest him, The fabliaux of
France were racier than any poetry that had been written down in English.
Most of what Chaucer had written before was visionary, allegorical, inspired
by the polite traditions of court. Now, in his late middle age, he wanted to do
something different. But he was nervous—he did not want to be accused of
vulgarity.

As he packed and prepared to leave the house at Greenwich, Chaucer
would have had to go through all his orphaned manuscripts. Thes

The Paris Review Perspective

Sign In

& Folder

Help
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Presentation Notes
Here is an example of an analysis of Chaucer’s The Canterbury Tales as it appears in the database. It is a PDF full text, but in this case there is no real incentive to use it in that format. Note the tools on the right, however.  Of importance are the permalink and the send to Google Drive tool. You can also send it to your Google Classroom.


Openwith «

\ the PARIS
- REVIEW

The Paris Review Perspective
Benjamin Lytal for The Paris Review

Winter looked bleak. It was October 1386; Geoffrey Chaucer was about to
lose his position as customs comptroller of the London docks, and so he was
moving house, quitting Greenwich, which was suburban and expensive. We
do not know precisely what his house was like, but like most fourteenth-
century homes it was probably drafty, with small windows and a cold flag-
stone floor. Chaucer must have liked it, though: he had recently planted an ar-
bor outside and returfed the lawn. But, thanks to royal machinations, his pros-
perity was temporarily at an end. And his poetry, too, was in bad shape.

By day a civil servant, Chaucer had by night already written some of the
best poetry in all of English history. Even his contemporaries must have real-
ized how much better Chaucer was than his nearest living rival, John Gower,
who mainly wrote in French, except when the king demanded otherwise. At
this time poetry was not published, since type had not been invented. Instead,
it was read aloud, often as a kind of verbal concert for an audience at court—

Why was he losing his job?
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Presentation Notes
The link at the top is the permalink – important for any follow up writing or discussion where a citation is needed. 

Sending the PDF to Google Drive will allow the students to highlight and annotate the text. Open the doc as a PDF. You should see the comment icon in the upper right corner. Students can highlight text relevant to the focus of their close read and add a comment that explains why it is important or included additional questions. 
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